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Ce document ne constitue pas un nouveau programme ni un 
nouveau guide pédagogique. Il s’agit simplement ici d’une 
présentation nouvelle des curricula de l’enseignement adoptés et 
validés, toujours en vigueur. 
 
Nous avons simplement regroupé les programmes des 
enseignements et le guide méthodologique afin que l’enseignant 
ait plus facilement sous les yeux l’ensemble des éléments dont il a 
besoin pour conduire sa classe. 
 
Les parties suivantes sont présentées ici : 
 
1. Les référentiels, constitués notamment de la loi scolaire en 

vigueur, du décret fixant les normes applicables à l’école et 
l’arrêté portant officialisation de l’enseignement de 
l’Education à la vie familiale et en matière de population 
(evf/emp) à l’école ; 

2. Les programmes officiels ; 
3. Le guide méthodologique ou guide pédagogique; 
4. Les exemples de fiches pédagogiques. 
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Partie I  :  

REFERENTIELS 
 

A) Loi n°25 -95 du 17 novembre 1995 modifiant la Loi scolaire n° 008/90 du 6 septembre 1990 et 
portant réorganisation du système éducatif en République du Congo  
 
TITRE I : DISPOSITIONS GENERALES 
 
Article 1  : Toute personne a droit { l’éducation. Tout l’enseignement est placé sous la surveillance et le 
contrôle pédagogique de l’Etat. L’Etat veille { l’égal accès { l’enseignement et { la formation 
professionnelle. L’enseignement public est gratuit. L’enseignement fondamental est obligatoire. 
 Le droit de créer des écoles privées est garanti. Les écoles privées sont soumises { l’approbation 
de l’Etat et régies par la loi. 
 
Article 2  : Tout enfant vivant sur le territoire de la République du Congo a droit, sans distinction d’origine, 
de nationalité, de sexe, de croyance, d’opinion ou de fortune { une éducation qui lui assure le plein 
développement de ses aptitudes intellectuelles, artistiques, morales et physiques ainsi que sa formation 
civique et professionnelle. 
 
Article 3  : La scolarité est obligatoire jusqu’{ l’âge de 16 ans pour tout enfant dans les conditions fixées à 
l’article 1. 
 Des écoles spécialisées doivent être créées pour certaines catégories des handicapés qui 
nécessitent un enseignement et un traitement spécifiques. 
 
Article 4  : L’organisation de l’enseignement est un devoir de l’Etat. 
Cet enseignement doit dispenser à chaque enfant une formation adaptée à la vie et aux tâches sociales 
modernes et contribuer à élever son niveau de vie. 
 
Article 5  : L’enseignement est dispensé dans les établissements publics et privés. Les activités 
d’enseignement sont civiles. 

Exceptionnellement, l’enseignement peut être dispensé dans la famille dans les conditions fixées 
par décret pris en conseil des Ministres. 

La formation professionnelle non formelle est autorisée. Les modalités de son organisation sont 
fixées par décret pris en conseil des ministres. 
 
Article 6  : la scolarité est complétée par les œuvres extra scolaires dont la mission est de parachever 
l’action éducative en permettant aux enfants et aux adolescents de participer volontairement { des 
activités culturelles, scientifiques, sportives et liées au travail productif. 
 
Article 7  : L’enseignement dans les établissements publics et les établissements privés conventionnés 
respecte toutes les doctrines philosophiques et religieuses. Ils sont tenus de recevoir tous les élèves qui se 
présentent sans distinction d’origine, de nationalité, de sexe, de croyance ou d’opinion. 
 L’enseignement religieux ne peut pas être dispensé dans les établissements publics. 
 
TITRE II : DE LA STRUCTURE DU SYSTEME EDUCATIF 
 
Article 8  : Le système éducatif comprend deux composantes : 
 Le système éducatif formel et le système éducatif non formel. 
 
Article 9  : Le système éducatif formel est structuré en quatre (4) degrés dénommés comme suivent : 

1)- L’Education Préscolaire de 3 ans, assurée par des centres d’éducation préscolaire ; 
2) L’enseignement Primaire de 6 ans assuré par des écoles primaires et sanctionné par le 

Certificat d’Etudes Primaires Elémentaires (CEPE) ; 
3) L’Enseignement Secondaire assuré par les centres de métiers, les établissements 

d’enseignement secondaire général, les établissements d’enseignement secondaire technique et les 
établissements d’enseignement secondaire professionnel ; 
 L’enseignement secondaire de 6 ou 7 ans est subdivisé en deux (2) cycles : le premier de quatre 
(4) ans et le deuxième de deux(2) ou trois(3) ans. 
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 - Le premier cycle du secondaire est sanctionné ou par le Brevet d’Etudes du Premier cycle ou le 
brevet d’Etudes Techniques ou par tout autre diplôme professionnel équivalent. 
 - Le second cycle du secondaire est sanctionné par le Baccalauréat ou par un diplôme 
professionnel. 

4) L’Enseignement supérieur est dispensé dans les Ecoles, les Instituts et les Facultés. 
 
Article 10  : La structure du système éducatif formel est définie dans le titre IV de la présente loi. 
 
 
CHAPITRE I ȡ $%3 /"*%#4)&3 %4 $5 &/.#4)/..%-%.4 $% ,ȭ%$5#!4)/. 
 
SECTION 1 ȡ $% ,ȭ%$5#!4)/. 02%3#/,!)2% 
 
Article 11  : L’Education Préscolaire constitue le premier niveau du système éducatif. Sa finalité est de 
préparer l’enfant { s’adapter dans les meilleures conditions { l’enseignement primaire. 
 
Article 12  : Cette éducation doit assurer le développement intellectuel, moral et physique de l’enfant et lui 
donner l’occasion d’exercer ses capacités et aptitudes par la manipulation, le jeu, les exercices 
d’observation et la prise en charge de certaines tâches. 
 Elle doit par ailleurs renforcer chez lui, le sens de l’ordre et de la régularité. 
 
 
SECTION 2 ȡ $% ,ȭ%.3%)'.%-%.4 02)-!)2% 
 
Article 13  : L’Enseignement Primaire dispense les savoirs, les compétences et les valeurs permettant la 
poursuite des études au secondaire. 
 Il doit assurer { l’enfant l’acquisition de la lecture, de l’écriture, du calcul, des notions scientifiques 
élémentaires de base et aussi des notions d’éducation civique et morale. 
Il doit l’initier au travail productif, { l’éducation physique et esthétique. 
 
 L’enseignement primaire est organisé en deux (2) cycles : le cycle d’éveil de 2 { 3 ans et le cycle de 
fixation de 3 ans. 
 Le cycle d’éveil consiste en l’acquisition de la lecture, des bases de l’expression orale et écrite, du 
calcul et le développement des capacités psychomotrices et du sens de l’esthétique. 
 Le cycle de fixation vise le renforcement et le développement des connaissances fondamentales 
en mathématiques, en sciences de la nature et d’éducation civique et morale. Il comprend également 
l’éducation artistique notamment l’enseignement du dessin, de la Musique, de l’expression corporelle et 
l’éducation agricole technique. 
 
 
SECTION 3 ȡ $% ,ȭ%.SEIGNEMENT SECONDAIRE 
 
PARAGRAPHE I ȡ $5 02%-)%2 #9#,% $% ,ȭ%.3%)'.%-%.4 3%#/.$!)2% 
 
Article 14  : Le Premier cycle de l’enseignement secondaire comprend les établissements suivants : 
 - les collèges d’enseignement général ; 
 - les collèges d’enseignement technique ; 
 - les centres de métiers ; 
 - les centres d’apprentissage. 
 
Article 15  : Le Premier cycle de l’enseignement technique vise la formation des ouvriers et employés 
qualifiés. 
 Les travaux pratiques liés à la formation professionnelle et technique dans les centres 
d’apprentissage, les collèges d’enseignement technique et les centres de métiers sont orientés vers la 
résolution des problèmes concrets. 
 
Article 16  : Le Premier cycle de l’enseignement Secondaire Général vise l’élargissement et 
l’approfondissement de la formation générale donnée par l’enseignement primaire en vue de l’élévation 
des connaissances théoriques et pratiques nécessaires à la poursuite ultérieure des études. 
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PARAGRAPHE II ȡ $5 $%58)%-% #9#,% $% ,ȭ%.3%)'.%-%.4 3%#/.$!)2% 
 
Articl e 17 : Le deuxième cycle de l’enseignement secondaire a pour finalité la poursuite des études 
supérieures. Son développement doit répondre aux besoins en personnels qualifiés. 
 Le passage du premier au deuxième cycle de l’enseignement secondaire se fait par un système 
rigoureux de sélection des élèves et d’orientation des flux tenant compte des aptitudes des candidats et 
des impératifs du développement national de façon à inverser à terme ces flux en faveur de 
l’enseignement technique et professionnel. 
 
Art icle 18  : Le deuxième cycle de l’enseignement secondaire comprend les établissements suivants : 
 - les lycées d’enseignement général ; 
 - les lycées d’enseignement techniques ; 
 - les établissements d’enseignement professionnel. 
 
Article 19  : Les lycées d’enseignement dispensent un enseignement d’une durée de trois (3) ans. 
 
Article 20  : Les lycées d’enseignement technique dispensent un enseignement { composantes pré 
professionnelles, professionnelle, et un enseignement général d’une durée de trois(3) ans. 
 
Article 21  : Les établissements du second cycle de l’enseignement professionnel dispensent un 
enseignement d’une durée de deux(2) ou trois(3) ans ; ils ont pour but la formation des techniciens 
moyens. 
 L’accueil dans ces établissements se fait uniquement en fonction des possibilités d’encadrement. 
 La formation technique et professionnelle donnée par ces établissements vise l’acquisition des 
connaissances théoriques et des savoirs pratiques nécessaires { l’exercice d’une profession sur le marché 
de l’emploi. 
 
SECTION 4 ȡ $% ,ȭ%.3%)'.%-%.4 350%2)%52 
 
Article 22  : L’enseignement supérieur a pour but la formation des cadres scientifiques et techniques de 
toutes les branches. 
 
Article 23  : L’organisation des études et la définition des filières sont fixées par décret pris en conseil des 
Ministres. 
 
CHAPITRE II ȡ $%3 #/.$)4)/.3 $ȭ!##%3 ! #(!15% $%'2% $ȭ%.3%)'.%-%.4 
 
Article 24  : L’accès aux centres d’éducation préscolaire se fait { partir de 3 ans. 
 * L’accès { l’Enseignement Primaire se fait { partir de 6 ans 
 * L’accès { l’Enseignement Secondaire se fait sur concours 
 * L’accès aux Ecoles et aux Instituts de l’Enseignement supérieur se fait sur concours 
 * L’accès aux facultés est libre. Il est cependant subordonné aux possibilités d’accueil des 
établissements. 
 

Pour tous les types d’enseignement, le concours ne vise qu’{ sélectionner les élèves les plus 
méritants et ne confère pas la qualité d’élève fonctionnaire sauf dans les écoles et instituts où le quota 
d’entrée est fixé par les Ministères concernés en relation avec le Ministère de la Fonction Publique. 
 
CHAPITRE III- DES PROGRAMMES ET DIPLOMES 
 
Article 25  : Les programmes sont élaborés par le Ministère de l’Education Nationale en collaboration avec 
les autres Ministères et partenaires concernés. 
 L’élaboration des programmes et le choix des méthodes et moyens didactiques pour les appliquer 
doivent tenir compte des objectifs pédagogiques visés. 
 
Article 26  : Les examens d’Etat sont organisés par le Ministère de l’Education nationale qui seul est 
habilité à délivrer les diplômes d’Etat. 
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 La liste des diplômes, les modalités d’organisation et de déroulement de ces examens sont fixées 
par décrets pris en Conseil des ministres. 
 Les élèves des établissements publics et ceux des établissements privés agréés sont soumis aux 
mêmes examens d’Etat. 
 
 
CHAPITRE IV ɀ DES CONDITIONS DE PASSAGE EN CLASSE SUPERIEURE DE REDOUBLEMENT ET 
$ȭ%8#,53)/. 
 
Article 27  : Les conditions de passage en classe supérieure sont fixées par décret pris en Conseil des 
Ministres. 
 
Article 28  : Les modalités de redoublement ou d’exclusion par degré d’enseignement et par cycle sont 
fixées par décret pris en Conseil des Ministres. 

B) Décret n° 96 - 174 du 15 avril 1996 fixant les normes applicables ¨ lõ®cole 
 
IV.3 LES PROGRAMMES DES MANUELS ET LES MASSES HORAIRES 
 
IV.3.2 Les masses horaires 
 
Elles sont fixées par arrêté ministériel. On retient au minimum : 

● 30 heures hebdomadaires au Préscolaire. 
● 30 heures hebdomadaires au Primaire. 
● 28 heures hebdomadaires au Secondaire 1er degré. 
● 30 heures hebdomadaires au secondaire 2è cycle. 
● 42 heures hebdomadaires au moins au Secondaire technique. 

 
IV.3.4. Les volumes horaires par enseignant  : 
Ils sont fixés par arrêté ministériel. On retient au minimum : 

● 30 heures hebdomadaires au Préscolaire 
● 30 heures hebdomadaires au Primaire 
● 24 heures hebdomadaires au Secondaire 1er Cycle 
● 18 heures hebdomadaires au Secondaire 2d Cycle 

 
$Õ ÔÅÍÐÓ ÃÏÎÓÁÃÒï Û ÌȭÅÎÓÅÉÇÎÅÍÅÎÔ ÁÕ #ÏÎÇÏ : 
 
L’année scolaire au Congo dure neuf (9) mois, entrecoupée de deux vacances d’une { deux semaines. 
Ainsi on peut compter environ 26 à 27 semaines de cours.(voir tableau ci-dessus) 
 
 
)6ȢσȢυȢ ,ȭïÖÁÌÕÁÔÉÏÎ ÄÅÓ apprenants  

● des interrogations orales et écrites ; 
● des devoirs à domicile ; 
● des devoirs surveillés ; 
● des devoirs départementaux ; 
● des compositions trimestrielles ou semestrielles ; 
● des examens blancs ; 
● examens de fin cycle ; 
● examens de passage. 
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Profil des élèves au sortir du 1 er cycle du secondaire  
 
Le premier cycle de l’enseignement secondaire général vise l’élargissement et l’approfondissement de la 
formation générale donnée par l’enseignement primaire en vue de l’élévation des connaissances 
théoriques et pratiques nécessaires à la poursuite ultérieure des études. 
Les élèves sortant des collèges d’enseignement général seront capables de : 
× Comprendre, communiquer de manière satisfaisante { l’oral et { l’écrit dans la langue 
d’enseignement. 

× Ecouter et comprendre, lire et comprendre tous supports oral et écrit et communiquer oralement 
et par écrit dans la première langue étrangère. 

× Comprendre les phénomènes physiques, économiques, humains de son milieu immédiat du Congo 
et de l’Afrique (particulièrement de l’Afrique Centrale) ; tout en ayant une vue globale sur la 
géographie de l’Europe, de l’Amérique, de l’Asie et de l’Océanie. 

× Situer l’histoire des peuples dans le temps. 
× Connaître les principaux évènements des peuples du monde et leurs conséquences sur les plans 
politique, économique et social, ainsi que les grands progrès de l’humanité et leur impact dans les 
sociétés humaines. 

× Maîtriser les éléments de base de l’activité mathématique { un niveau élémentaire, ce qui 
implique notamment la réalisation des mesures, des tracés et tous les calculs courants liés aux 
besoins de la vie sociale. 

× Procéder aux expériences scientifiques simples susceptibles de mettre en évidence certains faits 
importants et de déceler leurs causes. 

× Reproduire un objet, une situation sous forme de dessin (d’art et industriel), de schéma ou de 
graphique. 

× Connaître les caractères essentiels de la nature vivante. 
× Comprendre l’environnement et contribuer { sa protection et { sa restauration. 
× Expliquer scientifiquement les phénomènes naturels, y compris les phénomènes géologiques, 

météorologiques, sociaux et économiques afin de lutter contre des préjugés et des superstitions. 
× Promouvoir sans cesse ses connaissances et compétences par l’effort personnel. 
× Témoigner du respect pour les traditions nationales positives (dans la morale, les arts, la culture, 

la politique). 
× Animer un spectacle public. 
× Combattre les stéréotypes discriminatoires sexistes. 
× Pratiquer l’EPS pour le bien de la santé et les sports pour la promotion sportive. 
× Organiser et utiliser convenablement les connaissances acquises, planifier son action et travailler 

avec méthode. 
× S’adonner { toutes les sortes de travaux manuels et techniques, aux travaux d’entretien, de 

réparation, voire de fabrication dans les domaines suivants : agriculture, techniques générale, 
menuiserie, maçonnerie, électricité… 

× Maîtriser les techniques agricoles élémentaires, organiser et gérer correctement les activités 
productives. 

× Lutter contre les mentalités et les préjugés négatifs sur le travail manuel. 
× Respecter les lois de l’Etat et manifester une attitude positive pour les institutions de la 

République.  
× Exercer et défendre les droits et libertés dans son milieu (famille, école, quartier). 
× Promouvoir la solidarité dans la communauté environnante en participant efficacement aux 

activités de groupe et en cherchant le succès collectif. 
× Gérer de manière responsable sa sexualité. 
× S’armer de bonnes méthodes de travail, de la confiance en soi et de l’effort de dépassement { 

toute épreuve. 
× Favoriser l’unité dans la diversité. 
× Respecter, protéger et entretenir ses propres biens, ainsi que les biens publics et privés. 
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                                                         Partie II  :  

PROGRAMMES 
------------- 

Classe de Sixième 
 

 
 
OBJECTIF GENERAL  1 :   
COMPRENDRE DES MESSAGES ORAUX 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
1.1 Interpréter des messages 

 

 

 

 

 

1.2 Transcrire un mot ou une phrase  

-Classroom instructions 

e.g.  stand up – open your book, … 

-Personal questions 

e.g. What‟s your name ? 

       Where  do you live ? 

 

-Sound discrimination :  

¶ vowels 

¶ consonants 

¶ spelling  

 
OBJECTIF GENERAL  2 :   
3ȭ%802)-%2 /2!,%-%.4 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
2.1  Saluer quelqu‟un 

 

 

 

2.2   Se présenter 

 

 

 

 

2.3 Présenter quelqu‟un 

 

2.4 Répondre à une présentation 

 

 

2.5 Formuler une requête 

 

 

 

 

2.6   Accepter une requête 

 

 

 

 

 

 

 

 

 

 

 

 

-Greetings, introductions : formal and informal English 

¶ Hi/ Hello – Good morning / afternoon/evening 
¶ Titles: Mister (Mr.), Mistress (Mrs.), Miss(Ms.) 

-Self introduction 

¶ Hello… / Hi, I‟m Ted… 

¶ To be – present simple 
¶ Pronouns : personal, reflexive  

       demonstrative… 

-Introducing someone  

¶ This is…/ That is Mr. Tchikaya 

-Responding to an introduction 

¶ How do you do. 

¶ Nice to meet you 

-Requests  

¶ Personal information: e.g. what are you?... 

¶ Asking for something ; 

¶ Asking for a permission: may, can. 

¶ Asking for the date,  

¶ Asking for the time: e.g. What time is it?   

¶ Asking for an apology 

¶ Inviting someone 

-Responding to a request 

¶ Giving : personal information ; 

¶ Giving something ; 

¶ Giving a permission ; 

¶ Giving an apology. 

¶ Accepting an invitation 

¶ Telling the time: It‟s ...O‟clock, half past, quarter to/past...  

¶ Telling the date. 

¶ Thanking 
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2.7 Refuser une requête 

 

 

2.8     Donner des instructions 

 

 

 

2.9    Nommer des objets de son milieu  

          immédiat. 

 

2.10   Décrire des objets de son milieu  

         Immédiat. 

 

  

 

2.11   Exprimer une action 

 

 

2.12   Epeler un mot 

 

2.13   Reproduire les accents 

 

2.14   Produire l‟intonation d‟une phrase 

 

 

2.15   Chanter une chanson 

 

-Refusing :   - something: 

                     - a permission: 

                     - an invitation: 

-Giving instructions 

¶ Imperatives: go, don‟t go, don‟t let us go…. 

¶ Connectives: but, so, first, then… 

 

-Clothes – colours – family relations – classroom objects… 

What is this…? This is a…What is that? That „s a… 

-Describing  a classroom,  a house,  a room,  

¶ There is… There are  

¶ Prepositions of place: on, in, under, behind… 

¶ Adjectives: colours, big, small, tall… 

-On going actions: What are you doing? I am writing…I‟m…he‟s…   

Habitual actions:...Will, „ll. 

 

-The alphabet: Spelling a word or a name: pen, P-E-N…  

 

-Word stress:  

 

-Rising / falling intonation:  ,Who „are you,? „Are, you a‟ boy? 

Pronunciation in connected speech 

 

-Singing songs : 

 
 
OBJECTIF GENERAL  3 :   
COMPRENDRE DES MESSAGES ECRITS 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
3.1  Reconnaître des mots dans des 

contextes familiers. 

 

3.2  Repérer le sens d‟un texte 

 

3.3 Interpréter des messages 

 

 

 

 

 

 

 

 

  

3.4    Reconnaître les différents types de  

        phrases 

 

 

3.5. Faire une lecture expressive 

 

-Word discrimination: 

 

 

 -Stating the main idea, characters, events… 

 

-Language for describing pictures,  photos 

e.g. foreground / background: left / right / middle… 

-Rubrics and instructions. 

      ¶ Classroom language 

-New or difficult words ; 

      ¶ Affixes 

      ¶ Guessing meaning from a context. 

-Statements, questions, exclamations, imperatives 

 

 

-Pronunciation of phonemes 

¶ Word stress 

¶ Tones and intonations 

 

 

 

OBJECTIF GENERAL  4 :   
3ȭ%802)-%2 0!2 %#2)4Ȣ 
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OBJECTIFS SPECIFIQUES 
 

CONTENUS NOTIONNELS 

4.1 Décrire un objet ou une personne. 

 

 

 

 

4.2 Etablir l‟ordre des mots dans une 

phrase. 

 

4.3 Utiliser les lettres majuscules et les  

        signes de ponctuation. 

 

4.4 Mettre les séquences d‟un 

événement réel ou imaginaire dans 

l‟ordre chronologique. 

 

4.5 Effectuer les transformations de 

voix des Verbes. 

 

4.6 Produire un texte. 

 

 

 

4.7 Ecrire un nombre. 

 

 

 

4.8    Faire des comparaisons. 

 

 

 

 

4.9    Former  les pluriels irréguliers. 

 

 

 

4.10  Exprimer une quantité. 

 

 

4.11  Exprimer une qualité 

-Describing a classroom, a house, a person. 

¶ Prepositions of place 

¶ There is… There are 

¶ Articles. 

-Word order in an affirmative, a negative,  an interrogative sentence. 

¶ Place of adjectives and adverbs in a sentence. 

-Capital letters: 

¶ Punctuation marks. 

 

-Reorganising a paragraph. 

 

 

-Active voice 

-Passive voice 

 

-Messages : 

¶ Instructions  

¶ Shopping lists … 

-Numbers: 

¶ Cardinal numbers: numeric and literal 

¶ Ordinal numbers.    ----------//---------- 

 

-Comparatives: 

¶  Equality and  non-equality 

¶  Inferiority 

¶  Superiority 

Plural formation: 

-Regular plurals: pens… 

-Irregular plurals: 

e.g. man / men ; tooth / teeth 

 

-Quantifiers :  many – much, a lot (of) – few – little... 

How many … ?  How much…. ? 

 

-Good / bad… 

 

 
 
OBJECTIF GENERAL  5 :   
PRENDRE DES INITIATIVES. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
5.1 Organiser son temps de travail 

 

5.2  Tenir un cahier de notes 

- Drawing a study time table 

 

-Vocabulary: 

¶ Word family 

¶ Semantic field 

¶ Pronunciation. 

OBJECTIF GENERAL  6 :   
DEVELOPPER LES COMPETENCES TECHNIQUES ACQUISES. 
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OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 

6.1  Prendre part à une conversation 

 

 

 

6.2   Rédiger un texte 

 

 

 

 

 

 

6.3   Utiliser un dictionnaire 

-Pairwork and groupwork organization 

¶ Asking for a turn. 

¶ Interrupting someone politely 

-Writing texts 

¶ Narration 

¶ Description 

¶ Letter (layout of  a personal letter). 

¶ Heading 

-Alphabet: 

¶ Dictionary work. 

 
 

BIBLIOGRAPHIE: THE 6E WORKBOOK (INRAP) 
 

 
 

OBJECTIVES YEARLY ALLOTMENT 
Level: 6è 

 
 
 

MONTHS 1
st 

Week 2nd  Week 3
rd

 Week 4
th

 Week 

October 1.1; 2.1; 3.1 1.1; 2.2; 2.3 1.1; 2.4; 2.5 2.5; 3.3; 4.2 

November 2.3; 3.3; 2.6 2.7; 2.8; 4.2 2.9; 2.10; 4.10 4.10; 2.10; 3.1 

December 2.8; 2.9; 4.7 4.7; 2.15; 2.4   

January 6.3; 2.11; 4.3 6.3; 4.9; 2.10 2.6; 2.7; 4.1 2.12; 4.1; 4.8 

February 4.8; 4.5; 4.11 4.11; 3.4; 4.6 4.6; 4.5; 2.12 3.3; 2.5; 2.6 

March 3.2; 4.6; 6.1 6.1; 2.11; 2.15   

April 5.1; 5.2; 2.14 2.14; 5.2; 4.8 6.1; 3.5; 4.4 4.4; 3.5; 2.13 

May 2.13; 3.5; 2.9 4.2; 4.3; 3.2 3.1; 4.9; 6.2 6.2; 2.8; 2.4 

June 6.2; 2.7; 4.4 3.1; 5.2; 2.15   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Classe de Cinquième 
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OBJECTIF GENERAL  1 :   
COMPRENDRE DES MESSAGES ORAUX 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
1.1 Interpréter des messages 

 

 

 

 

 

 

 

 

1.2 Transcrire un mot ou une phrase 

 

 

1.3 Réagir à un message. 

 

 

-Classroom instructions and language. 

e.g.  stand up – open your book, … 

-Requests 

-Personal questions: 

¶ Age: How old are you?...  

¶ Occupation: What are you?... 

¶ Address: Where do you live? What‟s your number/e-mail? 

¶ Hobbies : What do you like doing in spare time? 

-Sound discrimination 

¶ Sentence stress 

 

-Agreement / disagreement: I‟m for/against… 

¶ Signaling understanding 

        e.g. Yes, yeah, Mm – okay… 

 
 
OBJECTIF GENERAL  2 :   
3ȭ%802)-%2 /2!,%-%.4 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
2.1  Saluer quelqu‟un 

 

 

2.2  Se présenter 

 

 

2.3  Présenter quelqu‟un 

 

 

 

 

2.4   Répondre à une présentation 

 

 

 

 

2.5  Formuler une requête 

 

 

2.6  Accepter une requête 

 

 

2.7  Refuser une requête 

2.8  Donner des instructions 

 

2.9 Décrire son environnement immédiat 

et ses problèmes sociaux. 

 

2.10   Exprimer les goûts et préférences 

 

-Greetings,  introductions – formal / informal 

-Farewells : 

¶ Saying  good bye 

-Self introduction 

-Titles : Mr. Mrs. Ms. 

 

-Introducing someone: 

      e.g. This is…/that is 

      May I introduce you to... my sister, and   

      This is… my secretary. 

  

-Responding to an introduction 

    e.g.  I was looking forward to meeting you. 

            How do you do! 

            Nice to meet you,  too. 

 

-Asking for:     

¶ a permission, advice 

¶ a distance, a price 

¶ directions 

-Giving:           ¶  a permission, advice 

                       ¶  a distance, a price 

                       ¶  directions 

-Polite refusals 

-Giving instructions: 

                      ¶  Imperatives 

                      ¶  Sequencers : First – then – after – finally… 

-Telling people to talk about: 

                      ¶  Places – things – persons –  

                        animals – food – social facts and   problems. 

-Likes and dislikes 
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2.11  Articuler les phonèmes  

 

 

 

2.12  Utiliser les modes et les temps 

selon le contexte et les intentions 

 

 

2.13. Chanter une chanson 

-Phonemes of English: 

¶ Vowels 

¶ Consonants. 

 

-Modes: 

¶ Tenses : Future – Present continuous 

¶ Present perfect. 

-Singing songs: pronunciations in connected speech.  

 
 
OBJECTIF GENERAL  3 :  
 COMPRENDRE DES MESSAGES ECRITS. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
3.1  Interpréter différentes sortes de 

supports 

 

3.2. Interpréter des messages 

3.3 Reconnaître les différents types de  

      phrases 

3.4. Faire une lecture expressive 

-Description of :  

¶ cartoons – signs – pictures - graphs 

¶ instructions – tables – notices, letters 

-Statements – questions – exclamations – imperatives 

-Pronunciation of phonemes 

¶ Word stress  

-Tones and intonation 

 
 
OBJECTIF GENERAL  4 :   
3ȭ%802)-%2 0!2 %#2)4. 
 

OBJECTIFS SPECIFIQUES 
CONTENUS NOTIONNELS 

4.1 Décrire son environnement immédiat 

 

 

 

4.2 Etablir l‟ordre des mots dans une 

phrase. 

 

4.3 Mettre les séquences d‟un 

événement réel ou imaginaire dans 

l‟ordre chronologique. 

4.4  Utiliser différents types de discours. 

 

4.5   Produire un texte à partir d‟un 

 modèle. 

 

 

 

 

 

 

4.6   Ecrire des synonymes et des 

antonymes  des mots. 

 

4.7   Utiliser le niveau de langue. 

 

4.8   Former des familles lexicales 

 

4.9   Utiliser les modes et les temps 

        suivant le contexte et les intentions. 

-Parts of body – occupations 

¶ Themes: Demographic and ecological problems 

        sports and music – transport – school. 

-Word order in  different types of  sentences 

-Place of adjectives and adverbs in a sentence 

 

-Reorganising a paragraph. 

-Connectives: but, so, so that, first, then, finaly…  

 

-Direct / indirect speech 

 

-Paragraph writing 

-Letter writing 

-Sentence transformation: 

¶ Singular                    plural 

¶ Passive                      active 

¶ Affirmative                    negative 

¶ Interrogative                interronegative 

 

-Synonymy and antonymy: e.g   Bright = intelligent ; fast  ̧ slow 

 

-Formal / informal language. 

 

-Using affixes:  

-prefixes and -suffixes 

-modes 

-Tenses: future – present-past. 
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4.10   Exprimer le degré de fréquence   

d‟une action. 

 

4.11  Former  des pluriels irréguliers. 

 

4.12 Exprimer une quantité. 

 

 

4.13 Exprimer une qualité 

-If sentences. 

-Would. 

-Habits.  

-Adverbs of frequency: e.g.  usually, always, never,… 

 e.g. - self / - selves. : mouse / mice. 

 

-Quantifiers : a lot of – few / a few 

                     Many – much 

 -How many… ? How much… ? 

  Good/bad 

 

-Qualifiers, comparatives: good/bad… 

 
 
OBJECTIF GENERAL  5 : 
  PRENDRE DES INITIATIVES DANS SON APPRENTISSAGE. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
5.1 Organiser son temps de travail 

 

5.2 Tenir un cahier de notes. 

 

 

5.3  S‟auto - corriger 

 

 

5.4  Organiser le travail de groupe. 

 

 

 

 

 

 

-Drawing a study time table 

 

-Vocabulary:  Word family - Semantic field - Situations  

-Pronunciation. 

 

-Self correcting: 

¶ Re - drafting. 

 

-Pair work – group work 

-Roles : chairperson – secretary – reporter – timekeeper – observer. 

¶ Asking for a turn 

¶ Keeping a turn 

¶ Bringing in other people 

¶ Preventing interruptions   

¶ Interrupting politely. 

 
 
OBJECTIF GENERAL  6 :   

DEVELOPPER LES COMPETENCES TECHNIQUES ACQUISES. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
6.1 Rédiger des textes 

 

 

 

 

 

 

6.2  Enrichir son répertoire lexical 

 

 

 

6.3   Remplir un formulaire 

Writing texts : 

¶ Letters 

¶ Narration 

¶ Description 

¶ Dialogue 

¶ Characters , Scenic indications, tense, fillers… 

-Themes 

¶ Health – agriculture – demographic problems – food and 

nutrition. 

 

-Forms – boarding pass – Personal information,… 

 

BIBLIOGRAPHIE: THE 5È WORKBOOK (INRAP) 
 

 
OBJECTIVES YEARLY ALLOTMENT 
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Level: 5è 
 
 

MONTHS 1
st 

Week 2nd Week 3
rd

 Week 4
th

 Week 

October 2.1; 2.2; 3.1 1.1; 2.4; 2.2 1.1; 2.4; 1.3 1.3; 2.5; 2.6 

November 2.5; 3.2; 2.8 2.6: 2.7: 2.8 2.7; 3.3; 4.1 

 

3.3; 2.9; 4.2 

December 4.2; 4.8; 2.1 4.8; 4.2; 2.13   

January 4.5; 4.3; 4.12 4.5; 4.11; 4.13 4.5; 4.9; 4.7 4.3; 4.10; 4.12 

February 4.10; 4.9; 4.7 6.2; 6.3; 5.3 5.3; 4.6; 6.3 6.2; 5.2; 4.6 

March 5.2; 2.12; 6.1 5.2; 2.12; 2.13   

April 6.1; 4.4; 1.2 6.1; 3.4; 2.10 4.4; 3.4; 2.11 2.10; 2.9; 2.11 

May 5.4; 5.1; 6.2 5.4; 4.2 ; 4.1 3.1; 4.9; 1.2 5.4 ; 4.10 ; 2.12 

June 4.1 ; 3.2 ; 2.10 3.4 ; 1.2 ; 2.13   

 
 
 
 
 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Classe de Quatrième 
 
 
OBJECTIF GENERAL  1 :   
COMPRENDRE DES MESSAGES ORAUX 
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OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 

1.1  Interpréter des messages 

 

 

 

1.2  Décoder un message spécifique 

 

 

 

-Classroom instructions and language: 

¶ Small talks 

¶ Intonation  in questions. 

 

-Decoding specific message: 

¶ Sentence stress 

¶ Intonation in connected speech. 

¶ Liaisons/linking 

 
OBJECTIF GENERAL  2 :   
3ȭ%802)-%2 /2!,%-%.4 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
 2.1 Formuler une requête 

 

 

 

 

 

 

 

 

2.2  Répondre à une requête 

 

 

 

2.3  Exprimer des désirs et des vœux. 

 

 

2.4  Exprimer un fait dans la durée 

 

2.5   Différencier les sons. 

 

 

 

 

2.6  Produire des formes inaccentuées et 

des  hésitations 

 

2.7  Respecter les intonations 

 

 

2.8  Chanter une chanson 

-Asking for :  ¶  permission 

                      ¶  advice 

                      ¶ opinion 

                      ¶  directions 

                      ¶  help 

                      ¶  clarification 

-Offering something 

-Interrogative pronouns 

-Modals 

 -Giving :  ¶  permission       ¶   advice  ¶  an opinion 

                ¶  directions   ¶  help   ¶  clarification 

-Refusing permission 

-Likes and dislikes: 

¶ Future plans 

¶ Wishes 

-Using: Since - for - ago - How long? How long ago? 

  

-Vowels :    ¶  short 

                    ¶  long 

-Diphthongs 

-Consonants 

-Weak forms 

-Fillers : Er…Mmm…The ( i ) e… a…u… 

-Word stress 

-Sentence stress 

-Intonations in connected speech 

-Liaisons  

-Pronunciation in connected speech 

¶ Songs  

 

 

 

 

 
OBJECTIF GENERAL  3 :   
COMPRENDRE DES MESSAGES ECRITS. 

 
OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 

3.1  Interpréter diverses formes de -Description of : 
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supports. 

 

 

3.2  Utiliser les signes de ponctuation 

 

 

3.3   Rechercher des indices de sens. 

 

 

.3.4   Résumer un texte 

 

3.5   Exprimer une opinion 

 

 

3.6  Former des familles lexicales 

 

 

 

3.7 Utiliser les informations d‟un texte 

¶ cartoons – signs – pictures …  

 

 

-Punctuation marks 

 

 

-Titles, subtitles 

-Themes – pictures – text type – characters – tense 

 

-Summarizing 

 

-Personal appreciation of opinions, ideas in a text. 

¶ Analysing 

 

-Using Affixes:  

¶ suffixes  

¶ prefixes 

-Using information of a text: 

¶ Information transfer 

¶ Reformulation. 

¶ Application 

 
OBJECTIF GENERAL  4 :   
3ȭ%802)-%2 0!2 %#2)4. 
 

OBJECTIFS SPECIFIQUES 
 
CONTENUS NOTIONNELS 

4.1   Utiliser le vocabulaire approprié. 

 

 

 

 

 

 

 

4.2  Etablir l‟ordre des mots dans une 

phrase. 

 

 

4.3  Mettre les séquences d‟un 

événement réel ou imaginaire dans 

l‟ordre chronologique. 

 

4.4  Utiliser différents types de discours. 

 

4.5   Produire un texte  

 

4.6   Ecrire des synonymes et des 

antonymes des mots. 

 

4.7   Utiliser le niveau de langue  

4.8  Corriger les interférences 

linguistiques 

 

 

 

-Themes :   

¶ food,  

¶ sports, 

¶ music,  

¶ health,  

¶ social problems,  

¶ ecological problems. 

-Word order  

-Types of sentences : affirmative, negative, interrogative,  

interro-negative, exclamative, 

 

-Reorganising a paragraph. 

¶ Connectives: relatives who, which, that, where, when… 

 

 

-Speech variation: 

¶ direct speech,  - indirect speech 

-Producing a text: 

¶ a report, letter writing  

¶ a dialogue, a conversation 

¶ a narration, a description 

-Synonyms and antonyms 

e.g. bright = intelligent  

       clean  ̧dirty 

-Formal / informal language: I want to…; I would like to… 

-Linguistic interferences: 

               ¶  semantics 

               ¶  syntax 

-False friends: 

e.g. certain – some  
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4.9  Former des familles lexicales 

 

 

 

 

4.10  Utiliser les modes et les temps 

suivant le contexte et les intentions. 

 

 

4.11   Appliquer les règles de 

concordance  de  temps. 

 

4.12    Exprimer le degré de fréquence 

d‟une action 

 

4.13   Former des pluriels irréguliers 

 

 

4.14 Exprimer une quantité 

 

 

4.15 Exprimer une qualité 

 

 

4.16  Décrire des iconographies 

 

-Composing word families: 

¶ compound words 

¶ compound nouns 

¶ compound adjectives 

-If clauses:  

¶ Present - future   

¶ Past - conditional 

 

-Using concord: 

¶ Tense agreement 

 

-Adverbs of frequency: How often do you eat a day? 

e.g. never, always, often,…once, twice, three times… 

 

-Irregular plurals: 

e.g. ox – oxen ; foot-feet; mouse-mice… 

 

-Quantifiers : many – much, how many…how much…? 

                           A few / few …many…a little…much… 

 

-Qualifiers : 

¶ Comparatives 

 

- Describing pictures, icons… 

 
 
OBJECTIF GENERAL  5 :   
PRENDRE DES INITIATIVES DANS SON APPRENTISSAGE. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
5.1  Gérer  son temps.  

 

5.2   Prendre des notes. 

 

5.3   Tenir un cahier de notes. 

 

 

 

5.4   S‟auto-corriger. 

 

5.5   S‟auto-évaluer. 

 

 

5.6   Enrichir son répertoire lexical. 

-Timing: 

¶ Drawing a study time table 

-Note taking: 

¶ Organising notes 

-Vocabulary: 

            ¶ Word families 

            ¶ Semantic field 

            ¶ Situations  

-Pronunciation. 

-Self correcting: 

¶ Re-drafting. 

-Self evaluating 

 

 

-Themes :  

¶ Health – food – agriculture –  

¶ Sports and music – social problems  

¶ Eecological and demographic issues. 

 
OBJECTIF GENERAL  6 :   
DEVELOPPER LES COMPETENCES TECHNIQUES ACQUISES. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
6.1   Organiser le travail de groupe -Pair work – group work: 
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6.2    Rédiger des textes 

 

 

 

 

6.3   Remplir un formulaire 

 

6.4    Communiquer au téléphone 

 

 

 

6.5     Utiliser un dictionnaire 

¶ Roles 

¶ Asking for a turn 

¶ Keeping a turn 

¶ Preventing interruptions 

¶ Interrupting politely 

-Text writing: 

¶ Narrative, Descriptive 

¶ Dialogues, conversation 

¶ Letters 

-Filling in a form: information sheet, boarding card… 

 

-Telephone manners and language:  

¶ dialing, call, press on, switch on… 

 

 

Alphabet: 

¶ Choosing the right meaning of a word. 

 

BIBLIOGRAPHIE:      ENGLISH FOR FRENCH SPEAKING AFRICA 4È (ARMAND COLIN) 
 
 
 
 
 
 
 

OBJECTIVES YEARLY ALLOTMENT 
Level:   4è 

 

MONTHS 1
st 

Week 2
nd

 Week 3
rd

 Week 4
th

 Week 

October 1.1; 2.1; 4.1 2.2; 1.1; 4.2 2.3; 4.2; 2.1 2.2; 4.1; 2.3 

November 2.5; 2.4; 3.3 2.6; 3.3; 3.6 2.5; 2.6; 1.2 2.4; 3.6; 5.1 

December 5.1; 1.2; 2.7 2.3; 4.2; 2.7   

January 4.5; 6.2; 6.4 4.5; 4.7; 1.8 6.2; 6.4; 4.9 4.8; 4.9; 4.7 

February 6.1; 6.2; 4.10 6.1; 4.10; 4.12 4.11; 4.13; 4.14 4.11; 4.12; 4.13 

March 4.14; 4.15; 3.14 4.15; 3.4; 2.7   

April 3.7; 3.5; 4.3 3.5; 4.6; 4.3 4.6; 3.7; 5.3 5.3; 3.1; 5.6 

May 5.6; 3.1; 3.2 3.2; 4.16; 4.4 4.4; 4.16; 5.4 5.5; 3.7; 4.11 

June 6.3; 6.5; 5.5 6.5; 4.3; 4.5   

 
 

 

 

 

 

 

 

 

 

 

Classe de Troisième 
 
 
 
OBJECTIF GENERAL  1 :   
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COMPRENDRE DES MESSAGES ORAUX 

 
OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 

1.1  Interpréter des messages 

 

 

 

1.2  Réagir à des messages 

 

 

 

 

 

1.3   Décoder un message spécifique. 

 

-Activity instructions: 

¶ Small talks 

¶ Intonation  and stress in questions and answers 

¶ Information transfer. 

-Signaling understanding: 

       e.g. yes, yeah – fine… Sorry… 

-Asking for repetition/clarification 

       e.g. What did you say ? 

-Agreement/disagreement: 

¶ I‟m for…I‟m against what he/she said…          

¶ I agree, I disagree, I don‟t agree with  

-Sentence stress: 

¶ Intonation in connected speech 

¶ Liaisons   

 
OBJECTIF GENERAL  2 :  
 3ȭ%802)-%2 /2!,%-%.4 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
 2.1 Différencier les sons. 

 

 

 

 

2.2   Produire des formes inaccentuées et 

des hésitations. 

 

2.3  Prononcer certaines terminaisons 

 

 

2.4  Respecter les intonations 

 

 

2.5  S‟exprimer dans des situations 

familières 

 

 

 

 

 

 

 

2.6 Exprimer une action dans la durée 

2.7  Utiliser les règles de concordance de 

temps 

 

2.8  Former des familles lexicales 

 

2.9   Résumer un texte 

 

 

-Vowels :   ¶  short 

                 ¶  long 

                 ¶  Diphthongs 

-Consonants 

-Weak forms 

-Fillers: 

e.g. Er…er…Mmm, I… 

-Plural , possessive and past endings: 

                  ¶ es       -s       -‟s 

                  ¶ ed 

-Sentence stress: 

¶ Intonation in connected speech 

¶ Liaisons 

-Introductions 

-Asking for : ¶  permission, advice 

                     ¶  directions, something 

-Talking about :   

                     ¶  likes and dislikes, family 

                     ¶  the weather, future plans 

                     ¶  social problems.  

-Bringing in other people. 

-Using timely made events: 

¶ Since - for - ago  

-Tense agreement: 

e.g. I haven’t gone to school this morning, because I’m ill… 

 

-Using affixes for word formation: 

¶ Suffixes,  prefixes 

¶ Compound words 

-Summarising: 

¶ Main idea - characters 
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2.10  Présenter le compte rendu d‟une 

lecture ou d‟un événement. 

 

2.11  Etablir des comparaisons. 

 

 

 

 

 

 

 

 

 

2.12  Effectuer des transformations 

verbales. 

2.13  Utiliser les différents types de 

discours. 

 

2.14   Chanter une chanson. 

-Making a report on: 

¶ a reading 

¶ an event 

-Comparatives: 

         ¶  Inferiority 

         ¶  Superiority 

         ¶  Equality. 

-Incomplete comparatives 

-Irregular comparatives 

-Superlatives: 

¶ Inferiority 

¶ Superiority 

-Expressing verbal transformations: 

¶ Affirmative – Negative – Interrogative,  

¶ Active / Passive voice, 

¶ Exclamative forms: e.g. Go up! Don‟t go! Don‟t let us go!... 

-Using speech types:  

¶ Direct speech, 

¶ Indirect speech. 

-Pronunciation in connected speech: 

¶ Songs. 

 
OBJECTIF GENERAL  3 :   
COMPRENDRE DES MESSAGES ECRITS. 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
3.1  Interpréter diverses formes de 

supports. 

 

3.2 Rechercher des indices de sens. 

 

 

3.3   Résumer un texte 

3.4   Exprimer une opinion 

 

3.5  Former des familles lexicales 

 

 

3.6   Utiliser des informations d‟un texte 

 

 

 

 

-Description of : 

¶ cartoons – signs – pictures – comic strip/story. 

-Comprehension meaningful clues: 

¶ Titles – subtitles, 

¶ Text type – characters – style-connectives, 

¶ Tense – theme – pictures. 

-Summarizing 

-Giving an opinion: 

¶ Personal appreciation of ideas, information in a text 

-Using affixes for word formation: 

¶ Suffixes , prefixes 

¶ Compound words 

-Using text information: 

¶ Information transfer 

¶ Reformulation 

¶ Drawing 

¶ Discussion 

¶ Generalisation. 

¶ Application 

 

 

OBJECTIF GENERAL  4 :  
 S’EXPRIMER PAR ECRIT. 

 

OBJECTIFS SPECIFIQUES 
CONTENUS NOTIONNELS 

4.1  Utiliser le vocabulaire approprié. 

 

-Themes :   

¶ Food and health, social problems,  
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4.2  Rédiger différents types de textes. 

 

 

4.3  Utiliser le niveau de langue 

approprié 

 

4.4 Ecrire les synonymes et les 

antonymes 

        des mots 

 

4.5  Corriger les interférences 

linguistiques 

 

 

 

4.6  Définir un mot à partir des affixes 

 

 

 

4. 7  Appliquer les règles de concordance 

de  temps 

 

4.8   Utiliser les modes et les temps 

suivant le contexte et les intonations. 

 

4.9   Produire des phrases aux  

différentes formes verbales. 

 

 

4.10  Effectuer des comparaisons 

 

 

 

 

  

4.11  Décrire des iconographies 

 

 

¶ sports, music,   

¶ Ecological and demographic issues  

¶ Education – Development. 

-Narrative – Description – Informative : 

¶ Paragraphing, 

¶ Punctuation, 

¶ Tenses. 

-Formal / Informal language. 

 

-Using antonyms and.synonyms: 

e.g.  Short  ̧ tall 

        happy = glad. 

 

-Linguistic interferences: 

               ¶  Semantic, 

               ¶  Syntaxic, 

               ¶  False cognates. 

-Affixes: 

              ¶  Prefixes, 

              ¶  Suffixes. 

-Tense agreement 

 

 

-Interacting: 

¶ Statements  and  questions … 

 

-Producing verbal sentences: 

¶ Reflexive / Reciprocal pronouns, 

¶ Passive / Active voice. 

 

-Comparatives: 

          ¶   Irregular 

          ¶   Incomplete 

-Superlatives: 

          ¶  Irregular. 

 

-Picture description: 

          ¶  Language to describe a picture. 

 

 

 
OBJECTIF GENERAL  5 :  
 PRENDRE DES INITIATIVES DANS SON APPRENTISSAGE. 
 

OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 
5.1 Tenir un cahier de notes  

 

-Vocabulary: 

              ¶  Word families 
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5.2  S‟auto-corriger. 

 

5.3  S‟auto-évaluer 

 

5.4   Enrichir son répertoire lexical 

 

 

              ¶  Semantic field 

              ¶  Situations 

-Structures: 

-Self-correcting: 

¶ Redrafting 

-Self-evaluating 

 

-Themes : 

¶ Health – Food – Agriculture,  

¶ Social problems – Pollution,  

¶ Sports – Education – Future plans. 

 
 
OBJECTIF GENERAL  6 :  
 DEVELOPPER LES COMPETENCES TECHNIQUES ACQUISES. 

 
OBJECTIFS SPECIFIQUES CONTENUS NOTIONNELS 

6.1 Organiser le travail de groupe 

 

 

 

 

 

 

6.2  Rédiger des textes 

 

 

 

 

 

 

 

 

 

6.3 Remplir un formulaire 

 

6.4 Communiquer au téléphone 

 

6.5   Utiliser des outils de référence. 

Using pair work – group work: 

¶ Roles, 

¶ Turn asking : Turn taking  / Keeping a turn, 

¶ Bringing in other people, 

¶ Preventing  interruptions, 

¶ Interrupting politely. 

-Text writing: 

¶ Narrative 

¶ Descriptive 

¶ Informative 

¶ Dialogues 

¶ Poems 

¶ Letters 

¶ Recipes 

¶ Memos. 

-Filling in a form 

 

-Telephone manners and language 

 

-Library 

-Index 

-List of irregular verbs 

-Contents page. 

Notes : Inspectors, members of each English department or section in any school should commonly suggest the allotment of 
objectives to be taught yearly in the fourth form (3e). 
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                                                          Partie III : 
GUIDE PEDAGOGIQUE 

 
Introduction 

 

1. The secondary school learner 

Secondary school learners have particular personal, social and educational needs to be 

catered for in any discipline but particularly in the foreign language classroom. 

The English teaching practice in Congo has not allowed most learners to acquire the language 

after seven years of learning. 

The present syllabus has to ensure that learners are introduced to all the language skills and 

get enough practice in each of them, as to be able to express themselves in most of the 

situations. 

2. The principles underlying the syllabus. 

1. Students need access to and mastery of both structures and functions. They need 

an awareness of the language system and the uses to which it is put. In addition, 

they need to be aware of how they learn, and be introduced to means to improve 

their learning abilities. 

2. Each of the four language skills - listening, speaking, reading and writing-needs 

separate and systematic training first, though language has to be seen in terms of 

integration of skills. 

3. Different students learn in different ways and are motivated by different 

approaches and subject matter. Motivation has to be seen in the short term, to 

generate a more positive orientation to English learning. 

3. The syllabus. 

The syllabus contains six components: listening, speaking, reading, writing, learner training 

and reinforcing acquired skills. 

3.1 Listening and speaking  

Listening and speaking are closely linked though they are presented separately in 

the training and reinforcing acquired skills. 

The aim here is to introduce pupils to a range of situations and activities which 

would develop their competence, precision and confidence in encoding and 

decoding English messages. 

3.2 Reading 

The reading component of syllabus will introduce learners to the type of texts they 

are likely to read in real life. In addition, it has to demonstrate how each of the 

texts is read. It is also to give them something interesting and provocative, to 

encourage them to be independent and efficient readers. 

3.3 Writing  

Writing has been taught systematically and not relegated to homework. Writing 

will include practical writing tasks that extend and reinforce what has been taught. 

Process writing will be extensively used to help pupils acquire writing skills, and 

be able to write all the types of texts that may need to be read in real life. 

3.4 Learner Training activities are activities designed to help learners reflect on the 

way they learn. These activities thus assist to do in class what they will need to be 
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able to do outside. The activities will need to be authentic. This authenticity should 

relate to the text sources as well as to student activities and tasks. The end aim is to 

make learners more independent by raising their consciousness and making them 

be more aware of the learning process. 

3.5 Reinforcing acquired skills 

This component of the syllabus is meant to help teacher and his class to focus 

more on something they have learned, and which needs to be related to real life. 

Surveys, questionnaires and interviews may be used here, as well as writing a 

claim, a letter of application to a post, for ex… Scenarios, role play, dramatization 

using the vocabulary or the language function taught may be used to help learners 

acquire competence in the language. 

 

4.  Approach and methodology 

Learning a foreign language is more rewarding, meaningful, and effective is to integrate when 

the language is used for authentic communication. Activities should provide a maximum 

amount of pupils-generated communication which would familiarize pupils with the 

vocabulary, structures, and functions. 

Skills may be introduced individually first, but the end objective all four of them - each may 

be a starting point of an activity. 

The completion of the whole activity is to be a process helping pupils to practice all the four 

skills. 

Pupils have to be encouraged to work in pairs, small groups. They also have to role play and 

to engage in information sharing activities. Natural and useful language which can be used in 

real-life situation has to be presented. 

 

4. The teacher’s Guide   

 

 

 

List of attainment targets 

 

6è 5è 4è 3è 

1- Listening 

2- Speaking 

3- Reading 

4- Writing 

5- Learner Training 

6- Reinforcing Acquired Skills 

X 

X 

X 

X 

X 

X 

X  

X 

X 

X 

X 

X 

X  

X 

X 

X 

X 

X 

X  

X 

X 

X 

X 

X 
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COMMENTS ON ATTAINMENT TARGETS 

AND  

SPECIFIC OBJECTIVES 
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Attainment Target 1 Comment Evaluative Criteria 

 

 

 

 

Listening 

Listening is often referred to 

as “the neglected skill” 

because it is not 

systematically taught in the 

teaching and learning of 

English. This is the most 

basic and important skill in 

learning of any language. A 

systematic approach in the 

teaching and learning of 

listening is highly 

recommended. It aims at 

developing in the learners 

the ability of listening with 

attention and to actively 

interpret what is being said. 

The evaluation will target the cognitive 

domain. 

The teacher must appreciate: 

The ability of listening and interpreting 

what is heard or said. 

Specific 

Objectives 
Comment Teaching Strategies 

Learning 

Strategies 
Evaluation 

 

1.1 

Interpreting a 

spoken 

message 

Understanding a 

spoken message 

plays an important 

role because 

without it, 

communication 

can break down. It 

enables students 

to learn the 

language more 

easily because a 

student will 

pronounce a word 

only after he has 

heard it. 

The teacher can do a lot of 

activities even if there is no 

tape-recorder. 

-Initiate the Ss to imitate the 

pronunciation of sounds, 

words, phrases or sentences. 

-Issue classroom instructions 

to give Ss: 

 

 

 

-Tell stories, anecdotes of 

every possible kind.  

( True or false is a very 

enjoyable activity when you 

tell a story) 

-Play listening games such 

as “Simon says”. 

 

-Give a dictation 

 

 

 

-Riddles 

 

 

-Information transfer 

 

 

 

-Ss repeat minimal 

pairs after the 

teacher or 

discriminate 

between sounds 

both in single 

words and in 

connected speech. 

-Ss listen to a story 

and answer to 

comprehension 

questions. 

 

-Ss react to the 

game. 

 

Students listen and 

write down on 

their exercises-

books. 

-Ss listen and give 

answers to 

different riddles. 

-Ss listen to a text / 

story… and fill in 

a table. 

-Students write 

down telephone 

numbers, dates… 

Speaking/Writing 
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Attainment Target 2 Comment Evaluative Criteria 

 

 

 

Speaking 

Speaking is the basis of all 

classroom interactions. 

Although the opportunities 

to speak English outside the 

classroom are limited, there 

is a clear need for the pupils 

to practise oral English in 

the classroom. The aim of 

this objective is to help 

students develop the ability 

to produce a clear and 

coherent English oral 

message. 

The evaluation will target the cognitive 

and psycho motive domains. The teacher 

must appreciate : 

the learner‟s oral production; 

the accuracy and appropriateness. 

Specific 

objectives 
Comment Teaching Strategies 

Learning 

Strategies 
Evaluation 

2.1 Spelling  Spelling is an 

important 

activity which is 

very often 

neglected by 

teachers. 

Students should 

be able not only 

to write but to 

say it orally too. 

Here, there is a 

necessity for the 

teachers to 

develop this 

ability in their 

students. 

Teach them the alphabet.  

Suggested method: 

-copy the letters onto the 

board. 

-say and point to each letter. 

 

 

 

 

 

 

 

 

Use the dictation exercise to 

help the Ss improve their 

listening comprehension and 

their spelling. 

 

Suggested method. 

-Say to the class “you are 

going to do a dictation 

exercise. Listen carefully 

and write down what you 

hear.” 

-Give the Ss time to open 

their exercise-books. 

-Read the words at normal 

speed. Pause between words 

to allow time for the Ss to 

write. 

-Check to be sure that all the 

students can hear you. 

 

 

-Ss listen and repeat 

after you  

A selected student 

goes to the board 

and points to 

random letters for 

the class to repeat 

in unison. 

Ss listen to the 

teacher or to 

another 

 

 

 

 

 

 

 

 

 

 

 

 

 

-Ss then, write on 

their exercise-books 

what they hear. 

Writing /speaking 

TPR 

2.2 

Reproducing a 

poem 

 

 

 

 

 

Simple poems 

can be used to 

assist the Ss in 

the development 

of general 

language skills. 

Once a poem has 

been learned, it 

There are many ways of 

teaching poems. 

1. The ostensive way:  

-The teacher illustrates the 

poem with pictures and 

mimes as he recites. 

 

 

 

 

 

-Ss repeat line by 

line after the 

teacher. 

 

 

Speaking 
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remains in the 

students‟ minds 

for the rest of 

their live, with all 

the grammatical 

niceties and 

vocabulary. 

 

2. Cloze tests  

-The teacher writes the test 

on the board with key words 

or phrases deleted. 

 

3. Focus Questions 

-The teacher puts some 

focus questions on the 

board.  

-The teacher uses W-H 

questions with beginners‟ 

classes. 

 

 

 

 

 

 

Jigsaw listening  

-The teacher presents new 

vocabulary 

-The teacher provides a 

jigsaw version of the poem 

before it is heard. 

-Either the words within 

lines are jumbled or the 

order of the lines is changed. 

 

-Disappearing texts 

-The teacher puts the whole 

text on the board 

-One or two words are 

erased and so on until it can 

be recited with no support. 

 

Mixed modes of 

presentation  

A mixture of two or more 

techniques can be used at the 

same time 

 

 

 

- Ss identify the 

missing words 

before repeating the 

poem. 

 

- Ss listen and then 

answer the 

questions. 

-Class repeats the 

whole piece… 

Ss unscramble the 

words: 

-Ss reorder the lines 

-Ss repeat the poem 

-Ss reproduce the 

text with no 

support. 

 

-Ss react according 

to the model that 

the teacher has 

selected 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Attainment Target 3 Comment Evaluative Criteria 

 

 

 

 

Reading 

Reading is usually accepted 

as a key language skill. It 

has implications and uses. 

Apart from reading 

textbooks on the curriculum, 

students need to be able to 

read a huge number and 

variety of printed texts, 

instructions, notices and so 

on in order to function 

adequately in a literate 

society: the reading skill 

becoming ever more and 

more important for day-to-

day life. The importance of 

The evaluation will target the cognitive 

and psycho motive domains. 

The teacher must appreciate: 

the learner‟s ability of reading and 

understanding the message read. 
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this objective is to prompt  

students‟ access to 

knowledge and new ideas. 

Specific 

Objectives 
Comment Teaching Strategies 

Learning 

Strategies 
Evaluation 

3.1 Reading 

pictures, 

cartoons… 

A picture or a 

cartoon can be a 

very valuable and 

productive 

stimulus for 

language 

activities. They 

create a relaxing 

atmosphere in the 

class. 

-The teacher presents the 

context of the picture / 

cartoon. 

-The teacher teaches or 

revises vocabulary 

-The teacher teaches or 

revises a structure  

-The teacher retells the story 

-The teacher revises 

question answer practice 

 

-Ss answer 

comprehension 

questions. 

-Ss retell the story 

from the picture 

-Ss ask each other 

questions on the 

picture, cartoon. 

-Students work in 

pairs / groups 

 Speaking 

Writing 

 

3.2 

Summarizing 

Summarizing can 

be an oral 

exercise or a 

written one. If 

written, it is 

better done as a 

type of guided 

writing exercise. 

It is very 

important to give 

Ss early and 

controlled 

practice in 

summary since it 

is an important 

study skill. 

-The teacher supplies the Ss 

with a text (printed or 

written on the board). 

-The teacher asks students to 

select the most important 

information. 

Close summary  

-The teacher uses a text 

already studied. 

 

-The teacher prepares a short 

summary of the text. 

The teacher deletes key 

information words.  

-The teacher gives a list of 

words for Ss to use. 

-The teacher adds extra 

irrelevant words. 

 

Summary through questions 

-The teacher writes a 

paragraph on the board. 

-The teacher writes 3-4 

questions on the board. 

-The teacher Elicits answer 

for each question and write 

it on the board. 

-The teacher works through 

oral questions towards 

joining the answers up into a 

short paragraph. 

-Students read and 

select the most 

important 

information. 

 

 

 

-In pairs or groups, 

Ss write a summary 

of the text provided. 

-Ss work in pairs / 

groups. They 

complete the 

summary using the 

appropriate words 

from the list. 

 

 

 

 

-Ss give full 

sentence answers to 

the questions.  

-Students work on 

joining these 

sentences into a 

paragraph. 

-Ss copy down the 

model in their 

exercise-books 

Writing 

 

3.3 Using 

affixes to build 

new words 

 

Affixation is one 

of the three main 

forms of words 

building in 

English. 

Affixation is the 

process of adding 

prefixes and 

suffixes to the 

way items can be 

modified in 

meaning or 

changed from 

-The teacher pre-teaches any 

affixes which is not common  

-The teacher gives the Ss 

basic items and asks them to 

form new words. 

-The teacher gives an 

example to help them. 

-The teacher asks them what 

they think the newly formed 

word would mean. 

-The teacher asks the 

students to make sentences 

of their own. 

 

 

-Ss use the basic 

items and the 

affixes to form new 

words. 

 

-Ss give 

explanations 

 

-Ss use newly built 

words in sentences 

of their own. 

Writing 

Speaking 



 

INRAP – programmes et guides anglais 32 

 

one part of 

speech to 

another.  

 

 

 

3.4 Using 

information 

from a text. 

(Information 

Transfer). 

Information 

transfer involves 

the learner in 

interpreting a 

written or spoken 

text and then 

transferring the 

relevant parts 

into a non-verbal 

form: a table, a 

chart, a 

diagram… 

 Information 

transfer enables 

the Ss to focus on 

important 

information and 

practise a variety 

of sub-skills 

(listening for 

gist, note-taking, 

prediction, 

summarizing…) 

-The teacher gives the 

students a short text and a 

map of a room for example. 

-The teacher asks them to 

number the places in correct  

-The teacher orders after 

they have read the text. 

 

 

-The teacher supplies the Ss 

with a reading text and a 

table to fill in using 

information from the text. 

 

-Ss read the text in 

pairs / groups. 

 

-Ss number the 

places. 

-Ss read the text 

In pairs / groups, -

Ss discuss their 

answer. 

-Students complete 

the table. 

Writing 

Speaking 

3.5 Using 

punctuation 

Punctuation is 

important at any 

level of writing. 

It has a close 

connection with 

meaning and the 

students need to 

be as familiar 

with it as 

possible. 

-The teacher gives the 

students a short passage. 

-The teacher asks them in 

groups to discuss and 

explain why each 

punctuation mark is used. 

-The teacher gives Ss a 

passage with all the 

punctuation marks omitted. 

Ask them to fill it. 

-The teacher asks each group 

to produce just one final 

version. 

 

 

-The teacher uses the best 

one as an example for the 

class to copy. 

 

 

 

-Students discuss 

and report their 

answer to the class. 

 

-Students fill in the 

punctuation in 

groups. 

 

-Students produce 

just one final 

version for their 

group and write it 

on the board. 

-Students copy in 

their exercise-books 

the best selected 

version. 

Writing 

 

 

 

 
Attainment Target 4 Comment Evaluative Criteria 

                   

 

 

 

 

 

Writing 

 

 

 

 

If we think of long term needs, 

writing is probably the least 

important of the four skills. The 

wise teacher will regard writing as 

skill not to be overvalued nor 

ignored. It has its importance it is 

examination skill and it provides 

reinforcement to teaching already 

undertaken. The aim of this 

objective is to help the student to be 

able to communicate clearly his/her 

The evaluation will target the 

cognitive and psycho motive 

domains. 

The teacher must appreciate: 

The good writing of learners 

in terms of cohesion, 

coherence, accuracy and 

appropriateness. 
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intentions in a form appropriate to 

the reader of the piece of writing. 

Specific 

Objectives 

Comment Teaching Strategies Learning Strategies Evaluation 

4.1Reorganizing 

a paragraph 

This specific 

objective aims at 

giving to the learners 

the means of 

organizing a 

paragraph according 

to the topic we deal 

with. 

-The teacher 

supplies a paragraph 

with the key 

sentences omitted 

and replace by a 

gap. 

-The teacher 

supplies separately 

a number of 

possible key 

sentences. 

-The teacher 

supplies a paragraph 

with one sentence 

omitted (but not 

indicated by a gap). 

 

-The teacher 

supplies a paragraph 

with one sentence 

out of place (in the 

wrong place). 

-The teacher 

supplies a paragraph 

in which all the 

sentences are 

scrambled (arranged 

in random order). 

The most interesting 

way to do is to type 

each sentence 

beginning on a new 

line, and he/she cut 

a new paper into 

strips bearing one 

sentence each.  

-The teacher keeps 

the sentences in 

labeled envelop 

indicating how 

many there should 

be inside as they are 

easily lost. 

-Students choose the 

correct key sentence. 

 

 

 

 

-Ss decide where in the 

text the omitted sentence 

should fit. 

 

 

-Ss decide: 

1. Which sentence 

is placed out of 

place 

2. Where it should 

fit 

-Students assemble the 

sentences into a coherent 

paragraph. 

Writing 

 

4.2 Producing a 

written text 

(e.g. 1): a letter. 

 

 

 

 

 

 

 

 

 

 

Letters are one of the 

most widespread 

forms of 

communication. For 

this reason, teachers 

have to devote 

classroom time to 

teaching writing 

letter. 

Teaching letter 

writing also gives 

students the chances 

to deal with a variety 

-The teacher 

presents a situation 

to the class such as 

looking for a job. 

-explains the forms 

and mechanics of 

writing a letter of 

application for a 

job. 

 

 

-The teacher shows 

the class a sample 

-Ss, in pairs/groups, write 

their own letter of 

application. 

 

 

 

 

 

 

 

 

 

 

Writing 
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(e.g. 2) 

Describing a 

picture 

of forms and 

functions that are an 

essential part of 

language mastery. 

 

Pictures are a 

valuable resource. 

They provide a 

shared experience of 

Ss in the class. 

 They provide for the 

use of common 

vocabulary and 

common language 

forms. 

of a letter of 

application. 

 

 

 

-The teacher 

establishes a 

situation in the 

classroom. 

E.g. Ss are to invite 

another student to a 

party. 

-encourages student 

to make real 

requests. 

 

 -The teacher draws 

an unlabelled 

diagram on the 

board. (E.g. a 

bedroom). 

 

 

-The teacher leads a 

class discussion. 

 

-The teacher erases 

the diagram from 

the board. 

-The teacher 

prepares a 

paragraph about the 

picture and writes it 

on the board but 

omits the ending. 

-supplies the 

omitted ending after 

the Ss have written 

their version. 

Questions and 

answers 

-The teacher gives 

the students a list of 

questions on the 

picture. 

 

 

-The teacher uses a 

picture to develop a 

sequence of the 

above tasks. 

 

 

 

 

 

 

-Ss write down words 

that could be used to 

label the items in the 

room. 

Class discussion provides 

a consensus on how to 

label the diagram. 

-Ss, in groups, discuss 

and write down what 

other words and phrases 

they need. 

-Ss write a description of 

the room from their 

memory. 

They exchange papers 

and draw the diagram of 

the room their partner has 

described. 

-Ss discuss in 

pairs/groups how to end 

the paragraph. 

-They compare their 

versions with each other 

and with the teacher‟s 

version. 

 

 

 

 

 

 

 

 

 

 

 

-Ss write complete 

sentence-answers to the 

questions. 

When they join these 

answers together, they 

will form a paragraph. 

 

 

 

 

 

Speaking 

Writing 
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Attainment Target 5 Comment Evaluative criteria 

 

 

Learner Training 

 

 

Learning should not be a 

classroom activity directed only 

by the teacher. Yet, teachers 

should encourage their Ss to 

develop the habit of taking 

initiative in their learning. This 

objective aims at helping 

students to master how, without 

their teachers, they can improve 

their learning strategies. 

 

The evaluation will focus on the 

psycho motive and cognitive domains. 

 The teacher must appreciate: 

The learner‟s way of learning by 

himself. 

Specific 

Objectives 

Comment Teaching Strategies Learning strategies Evaluation 

5.1 Note 

taking 

Notes are the form 

the main points 

and important 

details of a text. 

Taking notes 

means making a 

brief record of 

what is of value to 

you in the text you 

are reading or the 

message you are 

listening to. 

Students should 

develop this 

ability because in 

real life people do 

not talk at 

dictation speed. 

-The teacher gives the students 

a skeleton to work with. 

-The teacher reads a passage 

that relates to a school subject 

or a current event. 

 

-The teacher writes the original 

text on the board. 

 

 

 

-The teacher reads a text aloud. 

-The teacher distributes a copy 

of the text to one student in the 

class. 

 

 

 

 

 

-The teacher asks the students 

to watch a T.V. programme at 

home. 

 

 

 

 

-The teacher leads the 

discussion and makes any 

possible correction (grammar, 

vocabulary…) 

 

 

 

-Students take notes. 

In groups they 

compare the notes 

they have made. 

-Ss decide which 

group wrote the best 

notes and what makes 

those notes be 

especially good. 

-Ss take notes 

-The student reads it 

to the class.Other 

students take notes. 

The class decides on 

one or two summaries 

that they will read 

aloud to the whole 

class. 

-Students watch the 

programme and take 

notes of what they 

observe. 

-They write an 

account of what they 

saw. 

-They read their 

account aloud and 

discuss the 

differences in their 

observations. 

Writing 

Formative 

5.2.  

Self- 

assessment 

The importance of 

this objective is to 

examine 

assessment criteria 

with the class and 

to promote 

learner‟s 

independence and 

develop the 

students‟ 

evaluative 

capacity. 

The teacher provides the class 

with the criteria you yourself 

use when you mark their work. 

-discusses criteria with the 

class, explaining any 

difficulties connected with 

them and giving examples. 

-collects in their written home-

work and mark it, but write 

your comments and marks on a 

separate sheet of paper. 

-gives the students their 

homework back and ask them 

 

 

 

 

 

 

 

-Ss mark their own 

work.  

 

 

-Students compare 

their assessment with 

Writing 
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to mark it themselves and show 

you the result. 

-gives them your assessment to 

compare with their own. 

the teacher‟s. 

 

 

Attainment Target 6 Comment Evaluative criteria 

 

 

Reinforcing acquired skills 

 

 

 

 

This purpose is to build up on 

what learners have already 

acquired through the syllabus. 

At this level, the purpose is to 

bring learners to work on what 

he thinks is a problem. 

 

The evaluation will focus on the 

cognitive and psycho motive domains. 

The teacher will appreciate the ability 

of solving problem-situations. 

Specific 

Objectives 

Comment Teaching Strategies Learning Strategies Evaluation 

6.1. Using a 

dictionary 

The purpose of 

this objective is 

to get the student 

into the habit of 

using a 

dictionary 

correctly. 

There are many 

dictionaries and 

the Ss should 

choose one 

suitable for their 

needs. 

The teacher gives the Ss a text. 

-The teacher gives them 

opportunity to decide on which 

words to look up. 

-The teacher gives them 

exercises on alphabetical order 

and on the head words of each 

page. 

-The teacher gives them 

practise in opening the 

dictionary as nearly as possible. 

 

 

-The teacher gives them 

practise in selecting from the 

several meanings offered the 

one that is relevant to the 

giving text. (Supply short texts 

including unfamiliar words). 

-supplies several short texts, 

each containing the same words 

used with a different meaning, 

together with all the alternative 

definitions of the words. 

-gives them exercises as races 

e.g. the 1
st
 Ss to be nearer the 

right page. 

 

-Students arrange a 

set of words in 

alphabetical order. 

-Ss tell the head 

words on given 

pages and the 

words which can be 

found on these 

pages. 

 

 

 

-Students select 

which of three or 

four different 

definitions is the 

most appropriate. 

 

-Ss match each text 

with the relevant 

definition. 

Speaking 

Writing 

6.2 Using a 

reference 

apparatus. 

The ability to 

make effective 

use of a 

reference 

apparatus is 

worth training. 

This will enable 

your Ss to save 

themselves a lot 

of time. 

-The teacher uses the same 

strategies as in using a 

dictionary. 

-the teacher gives matching 

tasks to train Ss in using the 

table of contents. In which 

chapter would you expect to 

find the answer to each of the 

following questions? 

Here are summaries of five 

articles. Which of them is/are 

likely to fit the study topic X? 

-Students give 

answers to the 

questions. 

-Ss match the 

articles with the 

topic. 

Speaking 

Writing 
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A Completed plan for oral lesson  
 
Aims:   

a) To present x new lexical items or key words/expressions. 

b) To practise the grammatical item, orally and in writing. 

c) To exploit the next thoroughly. 

d) To give opportunities for creative use of English. 

Procedure  
-Warming up (x minute): 
¶ Song x 

-Stage 1: Presentation (x minute) 
a) New lexical items or key words.  
b) Introduce new grammatical item. 

-Stage 2: Practice (approx x mn) 
a) Reproduction of grammatical item. 
b) Write 2-3 new sentences on the model, in pairs check. 
c) Pre-questions on the text. 
d) Silent reading. 
e) Skimming and scanning comprehension. 
f) Copy lexical and grammatical items. 

-Stage 3: Production (x minute) 
a) W-H questions. 
b) Discussion questions. 
c) Guided paragraph writing. 

 
Reserve activity:  
True / false on picture, page x text book. 
Students to ask questions in pairs. 
Visual Aids.  
Comments:       
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GLOSSARY 

Cloze  

A text from which words have been deleted and replaced by blanks. The students may be expected to 
complete the blanks with the original words or with synonyms. In pure forms of cloze, the words are 
omitted on a regular basis (every fifth or seventh word). 
As a text, cloze is global rather than discrete (compare it with multiple choice tests, for example). It is 
based on a continuous text and therefore the use of a variety of skills, both receptive and productive. 

 
Group and pair -work  

 In traditional frontal or lock -step approaches, the teacher dominates the presentation, practice and 
production sequence of a typical lesson. Group and pair-work not only reduce teacher-talking time (TTT) 
but also allow ‘weaker’ learners both take a more active part in class and to work at their own pace. It is 
important:  

a) For pupils to know why the task they are doing has been set as a group-work activity;  

b) For the teacher to demonstrate what is required with models, example, and 

explanations; 

c) To ensure that there is either an information or opinion gap to make communication 

exchange necessary and fruitful; 

d) To supply appropriate material for the realization of the task; 

e) To set a time limit; 

f) To arrange the desks appropriately; 

g) To appoint group-leaders or secretaries where appropriate. 

Information gap  

A feature of communication methodology. The basic idea is that some students possess information that 
others do not; the latter are thus obliged to use the language they know to acquire this information – to fill  
in the gap. Thus, the information gap is a device for encouraging a purposeful use of language in the 
classroom. 

Information Transfer  

These techniques involve the learner in interpreting a written or spoken text and then transforming the 
relevant parts of it into a non-verbal form: a table, chart, diagram, flow-chart, application form, etc. The 
learner also has the opportunity to practise a variety of sub-skills, such as listening for gist, note-taking, 
summarizing, predicting etc. 
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